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Introduction

The training and qualification of coaches forms a significant component of effective sports systems.
 Within the European Union (EU), the European Network of Sports Science Education and Employment (ENSSEE) has developed a 5-level structure for the qualification of coaches.
 This structure, published in 1999, has provided a reference point for the member states of the European Union in relation to coach education qualifications. 

This paper provides an outline of the European structure for the qualification of coaches. Recent developments in progressing this structure will be outlined, including the pending review of the framework by the coaching sub-committee of ENSSEE, the European Coaching Council (ECC).  Implications for the Asian context will be addressed. The paper will also suggest that the ECC review of the 5-level structure should take into account the broader global context for coaching and the work of the International Council for Coach Education (ICCE). 

European Structure for the Qualification of Coaches

Context

There is a significant move towards the professionalisation of coaching in Europe.
 This trend is reflected in the policies of several member countries. The UK Vision for Coaching has highlighted the importance of coaching and has signposted the need for more full-time coaches in the years ahead.
  The role of full-time or part-time paid coaching has been long established in countries such as France and Germany. The former Eastern bloc countries also recognised the importance of having coaches work on a daily basis with athletes. In Sweden, where there is a strong volunteer input into coaching, the importance of a professional approach is highlighted by a comprehensive range of basic, intermediate and advanced level training courses. 

Within the European Union, the principles of:  a) mutual recognition of qualifications and b) free movement of labour have been central to the growing social and economic cooperation between 26 member states. Given the number of coaches involved in paid employment, the need to develop a common reference point in respect of coaching qualifications is evident. 

The emergence of a structure for the qualification of coaches

A number of key agencies came together in the early 1990’s, under the aegis of the ENSSEE Coaching Committee, to consider the implications of the emerging European context for coaching.
 This group produced the European Structure Comprising Five Training Levels for Coaches.
 This framework was developed in the context of two European Union (EU) directives concerning the recognition of vocational training (89/48/EEC and 92/51/EEC)
. The training structure for coaches outlines the following:
· clearly defined levels of coaching (see Appendix 1 for a full outline of the framework from levels 3 to 5)
· minimum guidelines in relation to the education of coaches at each level
· domains of competence 
· fields of knowledge
The framework recognised that the early levels of coaching (1 and 2) are primarily of a volunteer nature and subject to great variation within and between countries. Variability is also recognised between the different national and international sports federations. Consequently, no effort was made to define the nature of levels 1 and 2. Instead, Level 3 was seen as being the first benchmark qualification for the purposes of mutual recognition and the free movement of labour.
The core objectives of the framework are as follows:

· provide a scheme for the analysis of the coach education systems in each of the EU countries
· facilitate the harmonisation of the various training systems
· facilitate the free movement of coaches within the EU

The framework is built on five general assumptions:

Coaches are expected to be as concerned with the well being of the athletes as they are with optimising performance.

Coaches should respect the rights, dignity and worth of every human being, and treat everyone equally, regardless of sex, ethnic origin, religion or political conviction.

Coaches are expected to work in an open and co-operative manner with all individuals responsible for the welfare and performance development of the athlete.

Coaches should develop and maintain a high standard of training; their action, whilst conducting training sessions, should reflect scientific knowledge and current expertise. 

Scientific principles should be applied in every level of coaches’ training, to achieve in level 5 the highest qualification. Responsibilities and professional competence gradually build up from level 1 to 5.

Levels 3, 4 and 5 of the framework were outlined in some detail (see Appendix 1) and the primary roles at each level were identified (see Table 1).

Table 1

Primary role of the coach at levels 3, 4 and 5

	Level
	Primary role

	3

(Minimum Duration: 300 hours)
	To coach one or several athletes and to co-ordinate a team of several assistant coaches (level 1 and 2) 

At this level, the coach is mainly concerned with the execution of basic activities as follows:

      plans, implements and assesses training

      participates in identifying talent

      assists athletes during competition

      takes the necessary steps to ensure the athletes' safety

keeps abreast of latest thinking and practice

	4

(Minimum Duration: 600 hours)
	The coach is responsible for all levels of sports  practice and of the sport activity as follows:

· plans, implements and assesses training

· participates in identifying talent

· advises athletes during competition

· organises, manages and promotes the sports activity

· plays a role in the education of coaches (supervising internship)

· keeps abreast of latest thinking and practice

The coach has reached a higher level in training. The

management and research fields are not a priority at this level.



	5

(Minimum duration: 2,400 hours)
	The coach is now responsible for all levels of the sports practice, as an "ideas person", promoter and organiser, whilst drawing on multi-disciplinary scientific training, both general and specific

At this level, the coach is competent to intervene in all the areas of performance training structure, as follows:

· devise, plan, execute and assess the training process

· co-ordinate a team of coaches and support personnel

· develop a strategy to detect talent

· formulate research needs and implement research action

· contribute to coach education: analyse the demands, devise the programmes, produce the technical documents

· devise, organise and manage the promotion of the sports activity.

Keeps abreast of latest thinking and practice


The framework recognised the unique nature of the coaching and coach education systems of each of the countries of the EU. In addition, the heterogeneity of sports was recognised, highlighting the sport specific nature of coach education and its organising systems.
 As a consequence, the qualification framework has acted as a guide rather than a prescriptive tool to the various EU member states.

While the role of the coach at levels 3, 4 and 5 was outlined, the primary basis for the measurement of the levels was the duration of the professional training. The recommended minimum duration for levels 3, 4 and 5 is 300 hours, 600 hours and 2,400 hours respectively. The limitations of this approach were recognised by the group developing the framework, however, indicative course durations provided a useful basis against which each country could assess the current scale of their coach education programmes. The key tasks of the coach at each of the levels were listed, although it was recognised that significant work was needed in the further definition of coaching capacities in each case.

Limitations of the European framework

 There are several limitations that should be taken into account when considering the European framework. These include:

· The framework has been slow to develop in a truly European context. Greatest energy continues to be devoted to developing national systems, albeit with an eye to the emerging European framework

· The framework has been developed without reference to the role of European and World level federations in the development of coach education structures
· The framework has yet to fully resolve the relationship between vocationally based coach education and the education of coaches as part of third-level qualifications

· The framework has not fully addressed the coaching capacities needed at each level, nor has any clear conceptual framework been provided for the analysis of coaching competence

· There has been no monitoring mechanism to identify the extent to which the framework has been used by the EU member states, or to review the extent to which the framework has facilitated the mutual recognition of qualifications and the free movement of labour

· Considerable challenges remain in identifying a common framework in a complex environment where there are, for example, different sports systems, each with many sports disciplines; language barriers; differing views on the meaning of European integration; different concepts of the role of the coach; changing legislative and qualifications frameworks

Emerging scenario

While the implementation of the European Structure Comprising Five Training Levels for Coaches has been slow, there is evidence to suggest that the 5-level framework has had an impact on the coach education structures of the EU Member States.
 The momentum that has been generated has highlighted the need to concentrate on the further definition of Level 3 qualifications and on the provision of higher-level professional development opportunities.
 

In addition, the recently adopted Bologna declaration has added momentum to the European movement towards the harmonisation of qualifications.
 While this declaration has focused strongly on third-level qualifications, the position of coaching qualifications has received renewed attention. The Steering Group of ECC
 has been nominated as the expert group for the coaching strand of the EU funded AEHESIS project.
 In the first year of this project, it has been found that 64 participant institutions indicated that coaching was a part of their programmes. Of this number, 41 were based at third-level institutions and 23 were located in non-university settings.

While the AEHESIS project has just completed its first year, the results from the initial mapping exercise in coaching further highlight the diversity in programmes dealing with the education of coaches throughout the EU. It is intended to gather further data in the second year of the project and to begin the process of identifying a methodology to guide the alignment of programmes in different institutions and countries. This project is part of the overall process of ‘tuning’ educational structures in Europe. There is a clear need for coaching and coach education to respond to these developments and to take into account the emerging framework for vocational qualifications within the EU.

Taking into account all of these developments, the European Coaching Council has put in place an initiative to conduct a formal review of the structure. The need for such a review is heightened by the recent accession to the EU of a further 11 countries from May 1, 2004. The review will have the following terms of reference:

1. Review the EU Qualification structure for coaches, in the light of the emerging structures for the recognition of vocational and educational qualifications in Europe and taking into account the needs and programmes of International and national sports federations.

2. Make pre-liminary proposals on a revised structure for Coaching qualifications in Europe

3. Prepare a pre-liminary report, for consultation purposes, by September 2005

A nine-person review group has been established, consisting of representatives of the European Coaching Council; International Federations and the Board of ENSSEE. The external advisor to the group is Mr John Bales, President of the International Council for Coach Education. Initial meetings are planned in Warsaw (March 2005) and Rio Maoir, Portugal (May 2005), with a view to presenting a discussion paper to the plenary meeting of the ECC, which will take place in Limerick on September 3, as part of the ICCE Global Coach Education Conference. 

The Need for an Agreed Classification of Coaching Competence 

In conducting the review, the need for a coherent structure for the classification of coaching competence has become apparent. A clear typology will provide a common frame of reference for all participating countries. Hence, while programme structures will vary according to the traditions and practices of member States, it will be possible for robust comparisons to be made between their respective coaching qualifications.  In creating such a typology, an understanding of coaching career pathways; the role of the coach and long-term player/athlete development are essential. 

Coaching career pathways

The mapping of coaching career pathways is foundational to the creation of a viable typology for coaching competence. In recent years, considerable attention has focused on the development of expertise amongst athletes, with an emerging consensus on the relevance of the concept of the ‘10-year rule’.  However, it is notable that research on the factors contributing to the development of coaching expertise and the phases in coaches’ careers is at a relatively early stage.
 

An understanding of the reasons why coaches become involved, the phases through which they pass and the reasons why they remain or depart is central to the construction of a viable model of long-term coach development (LTCD).  The elements of coaching expertise need to be more closely studied, with a view to identifying the key capacities acquired by coaches at each phase of their careers. Such data are essential to further inform the design and delivery of coach education programmes in line with the needs and experiences of the coaches.

Role of the Coach

The formulation of a typology of competence is also contingent upon the creation of an agreed framework to explain the role of the coach. Such a framework needs to accommodate what the coach needs to be able to do and what the coach needs to know. For example, Sports coach UK has classified the tasks of the coach into three main areas:

1. Plan sessions and programmes according to the needs of the performer

2. Conduct sessions

3. Evaluate sessions and programmes

Sports coach UK has also identified four areas of knowledge required by the coach:

1. The sport (e.g. technique and rules)

2. The performer (e.g. children, disabled)

3. Factors that affect performance (e.g. sports science, sports medicine)

4. Factors that affect coaching effectiveness (e.g. methods, skills, style)

In Ireland, the National Coaching and Training Centre (NCTC) has identified six key capacity areas for coaches:

1. Knowledge of the sport and how to develop player/athlete capacities (technical, tactical, physical, mental, personal and lifestyle)

2. Coaching style, value and ethics

3. Needs analysis and planning

4. Conduct effective practise for performance

5. Communication and teamwork

6. Review and evaluation

 These examples from the United Kingdom and Ireland highlight the commonality and differences that exist in the way in which coaching and coach education are conceptualised. As part of the ECC initiative to review the 5-level structure, it is proposed to collate the frameworks employed by each member state for classifying coaching tasks. It is hoped that these data will provide the basis for a common nomenclature and methodology to defining coaching competence.  The results will be combined with latest research data and will replace the domains of competence statements used in the initial 5-level structure:

· Execution

· Co-ordination

· Teaching

· Research

· Management

· Supervision

· Strategic planning

Long-term player/athlete development

Coaching knowledge and capacities are symbiotically linked to the phases of player/athlete development and the key capacities (technical, tactical, mental, physical, personal, lifestyle) to be acquired at each phase. These phases and capacities must be clearly mapped out in a sport specific context in order to maximise the precision and relevance of coach education programmes. A key challenge for all coach education programmes is the alignment of coach education syllabi and competence statements with the player/athlete capacities relevant to the phase at which the coach will work.

From the above, it is apparent that coaching career pathways; the role of the coach and the coaching capacities associated with player/athlete development all need to be addressed in any comprehensive coach education programme. Coaching capacities should be stated in job-related language and aligned with the appropriate phase of player/athlete development. Effective coach education programmes should also be experiential in nature, utilise adult learning principles and recognise the place of such education in the wider scheme of coaching and coaching experience.

The above issue also highlight the complexity of the task facing the ECC as it sets out to review the EU 5-level structure for the qualification of coaches. In progressing the review, a number of guiding key principles will be borne in mind:

1. Coaching capacities (or competence) should be central to programme statements to each coaching level

2. Player/athlete capacities should be aligned with each coaching level, taking into account the individuality of each player/athlete 

3. All programmes should be sport specific, capable of being easily translated into a sport specific context by the student coach. National and international federations have a key role in determining sport specific content and the sequence in which it should be delivered

4. Coach education should be experiential, supported by the delivery of underpinning knowledge and taking into account adult learning principles

5. Coach education programmes should be delivered by trained and credible coach educators, experienced coaches, sports scientists

6. Coach education programmes should recognise that they are only one part of the development of coaches. The development of expertise in coaching requires many, many hours of practical coaching in the field.

Implications for Asian countries

There are a number of key implications arising out of the emerging scenario in Europe, which might be relevant to the Asian context:

· The position of coaching as a profession is gaining significant momentum. This momentum opens up the potential for greater levels of recognition and reward for both volunteer and professional coaches.

· It is essential that the coaching profession be underpinned by an effective coach education and certification programme.

· There is an emerging and common framework within Europe for the education and qualification of coaches. This framework may have applications to the Asian context. ICCE has taken on a direct advisory role in the review of the EU 5-level structure. Asian coaches are represented within the ICCE structure and will be kept informed of developments.

· The statement of player/athlete capacities at each phase of their development is central to the establishment of an effective coach education structure

· Coach education programmes should be relevant to the role of the coach and should seek to maximise coaching effectiveness. Coaching capacities (or competence) should be clearly stated, should take into account the career pathway of the coach and should be aligned to the appropriate player/athlete capacities.

· Coach education systems should be country and sport specific, while taking into account the need for international recognition of coaching qualifications. 

· The development of coach education systems should be carried out on a partnership basis between the competent authorities in each country and the relevant sports federations. Continental and/or global sports federations should have a role where qualification structures are being considered across a number of countries.

This paper has provided an overview of recent developments in the qualification of coaches in Europe. The possible implications of these developments for Asian countries have also been outlined. Effective and player/athlete centred coach education programmes have a major role to play in creating even more high quality pathways for sports participants in line with their choices and capabilities.

APPENDIX 1, 1

European structure of LEVEL III proposed for coaches’ training 


	TASKS
	FIELDS OF ACTIVITY
	ADMISSION CONDITIONS
	MINIMUM DURATION
	EXAM AND TRAINING COURSE TITLE

	To coach one or several athletes and to co-ordinate a team of several assistant coaches

(level I and II) 

At this level, the coach is mainly   concerned with the execution of basic activities.

KEYWORDS: 

· Execution

· (Co-ordination)


	The coach:

· plans, implements and assesses training

· participates in identifying talents

· assists the athletes during competition

· takes the necessary steps to ensure the athletes' safety

· keeps abreast of progress in knowledge

NOTE: 

Levels I and II usually relate to voluntary members of Sports Associations.  It does not seem necessary to go into the details of qualifications and competence required for these levels. It is important to leave each country free to organise these training courses according to their own practices
	Practical experience in the

specific sport

Levels I and II certificates

if they are included in the national training system)


	300 hours

2 years practical coaching

experience (validated by the

competent authorities)

NOTE :

If the national training system includes levels I and II, the minimum duration mentioned above is to be considered as minimum duration for the first 3 levels.

The practical coaching experience, planned for levels III, IV and V should partly:

- take place before the actual training course 

- be integrated in the course
	Exam on theoretical knowledge and practical capacity as a coach.

Certificate (awarded by the competent authorities).




APPENDIX 1, 2
European structure of LEVEL IV proposed for coaches’ training 


	TASKS
	FIELDS OF ACTIVITY
	ADMISSION CONDITIONS
	MINIMUM DURATION
	EXAM AND TRAINING COURSE TITLE

	To coach is responsible at all levels of the sports practice, of the sport activity organisation

At this level, the coach has reached a higher level in training. The management and research fields are not a priority at this level.

KEYWORDS: 

· Execution

· Co-ordination

· Teaching

· (Research)

· (Management)


	The coach: 

· plans, implements and assesses training

· participates in identifying talents

· advises the athletes during competition

· organises, manages and promotes the sports activity

· takes part in the coaches’ training (supervising internship)

· keeps abreast of progress in knowledge


	Level III certificate


	600 hours

2 years practical coaching experience (validated by the competent authorities)


	Exam on theoretical knowledge and expertise as a coach

Diploma (awarded by the competent authorities)




APPENDIX 1, 3
European structure of LEVEL V proposed for coaches’ training 


	TASKS
	FIELDS OF ACTIVITY
	ADMISSION CONDITIONS
	MINIMUM DURATION
	EXAM AND TRAINING COURSE TITLE

	The coach is now responsible at all levels of the sports practice, as an "ideas man", promoter and organiser, whilst drawing on multi-disciplinary scientific training, both general and specific

At this level, the coach is competent to intervene to all the areas of performance training structure.

KEYWORDS: 

· Teaching

· Research

· Management

· Execution

· Supervision

· Co-ordination

· Strategic Planning


	· to devise, to plan, to execute and assess the training process

· to co-ordinate a team of contributors

· to develop strategy to detect talent

· to formulate the needs in research and to implement research action

· to co-operate to the coaches’ training: to analyse the demands, to devise the programmes, to produce the technical documents

· to devise, to organise and to manage the promotion of the sports activity.

· to keep abreast of progress in knowledge


	Secondary education Diploma/Certificate which gives access to higher education

Practical experience in the chosen sport

NOTE

Level III or IV can be taken into account as an admission condition


	2400 hours  (4 years of university studies): 

· 1200 hours of basic education in sport sciences

· 1200 hours of specific education in the chosen sport

2 years practical coaching experience (validated by the competent authorities)

NOTE:

The practical coaching experience can be gained during lower levels of training


	Exam on theoretical knowledge and expertise as a coach.

Diploma (awarded by the competent authorities).
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